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“This is a prime opportunity to create innovative safe and brave spaces for ALL children
but specifically scholars of color.”
-Community member from State of the Black Student Genius Event

THE NEED FOR DATA FROM BIPOC FAMILIES AND COMMUNITIES
The sudden shuttering of the country due to the COVID-19 pandemic in the spring of 2020
exacerbated racial inequities in education. Remote learning has illuminated the disparate
impact of the pandemic on Black, Indigenous and other People of Color (BIPOC) families – at
the same time, some families have experienced a reprieve from the racism they experienced in
schools.2 Both across the country and in Seattle specifically, a number of Black parents have
noted happier and less stressed children schooling from home with fewer racial
microaggressions and negative interactions with educators and administrators.3,4 These families
have had to contend with anti-Black racism in schools for long before the pandemic, but
typical approaches to collecting data in districts often miss those experiences while privileging
the voices of white parents, who tend to respond to surveys at higher rates5 and wield
disproportionate influence on systemic decision-making.6–8
Soon after schools shifted to remote instruction, Seattle Public Schools sought to hear from
families about their experiences and get input to inform decisions for reopening. The district
sent an electronic survey about remote learning in May 2020 and again in the fall to all
families.9,10 While an important starting point, the response rates did not reflect SPS
demographics in either survey; respondents were disproportionately white and from higherincome schools. In the May 2020 survey, 66% of the respondents were white families (and
made up 47% of the district’s overall population), while Black families were only 4% of the
survey respondents (Black families overall comprise 14% of the district’s population). The
voices of Black, Hispanic/Latino, Native, Asian, and Pacific Islander families were
underrepresented in both sets of survey data (see Appendix A). Although conventional
approaches to collecting data from BIPOC families often yield such results, the pandemic has
reinforced the urgency of new approaches, particularly with regard to the insights and
experiences of Black families impacted by educational injustices.

GATHERING CRUCIAL INSIGHTS FROM BLACK FAMILIES AND JUSTICEFOCUSED EDUCATORS
The purpose of this report is to share aspects of the experiences and priorities of Black families
— including their culturally-affirming practices — and of educators to enable SPS to improve
instruction, support, and equity for students and families during remote learning (and beyond).
Drawing on the district’s Targeted Universalism strategy to address oppressive systems, the
Partnering for Racial Equity Research Practice Partnership (RPP) supported data collection and
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synthesis about the priorities and needs of Black and other families of color to complement the
district’s prior data collection and contribute to the district’s strategic goals of fostering an
equitable education system for every student. Established in 2015, RPP is a partnership of the
University of Washington (UW), Seattle Public Schools (SPS) and Seattle Education Association
(SEA) to support inquiry and change towards systemic racial equity.
Activities with three different groups of Black families and communities are included in this
report. These three groups included multigenerational African American descendants of
enslaved Africans with sons in SPS; Somali refugee and immigrant families with children in 19
SPS schools; and Black SPS youth, families and community leaders from across the district.
During the summer of 2020, the RPP sought the perspectives from Black families and
communities about their experiences of remote learning in the spring. The RPP partnered with
Families of Color-Seattle (FOCS) to conduct a focus group with multigenerational Black/African
American families with sons who attend SPS to learn from their experiences (see Appendix B).
SPS parent and Somali community leader, Hodan Mohamed, drew on an existing electronic
network of Somali families (via WhatsApp) and conducted a series of focus groups via the
phone with 45 Somali families from 19 different schools in the district. Additionally, Emijah
Smith, parent and community leader with Colorful Communities, hosted and facilitated two
State of the Black Student Genius community meetings in April 2020 and July 2020. The spring
forum was attended by nearly 100 participants, and the July event (which primarily informed
this report) included approximately 65 Black youth, families, and community leaders, including
local Black educators, community organizers, faith-based leaders, and other organizational
leaders. SPS superintendent, Denise Juneau and SPS leadership were invited to both meetings.
The meetings started with community members sharing their experiences through stories and
aimed to engage the Black community with the superintendent, support the academic learning
of Black students, and provide solutions and access to resources for Black students and
families. These meetings become a model for Black community meetings that other districts in
the region sought to learn from.
While not synthesized in this report, a number of other SPS departments and initiatives have
also collected data from Black students and families during this time period, including the
African American Male Achievement (AAMA) Initiative, the Special Education department,
community engagement, and others. In tandem with this report, these efforts are an important
step in centering Black excellence, experiences and voice to realize justice in SPS education.
During the same time period, the partnership also surveyed educators who are part of the SPS
Culturally Responsive Leadership Cadre to learn about their practices and priorities in providing
culturally responsive instruction this past spring (see Appendix C). This report also refers to

SPS-SEA-UW PARTNERING FOR RACIAL EQUITY RESEARCH PRACTICE PARTNERSHIP 2021

CENTERING BLACK FAMILIES AND JUSTICE-FOCUSED EDUCATORS DURING PANDEMIC REMOTE SCHOOLING

6

data from the annual Professional Growth and Evaluation Supports (PGES) survey for all
certificated SPS teachers (Appendix D). The 2019-2020 PGES survey, administered in June 2020,
received 1,716 responses out of the 3,090 total certificated teachers in the district to questions
about their culturally responsive teaching practices during the 2019-20 school year (44% of the
response rate on this question). The respondents represented the demographics of the
certificated SPS teacher population in terms of gender, race/ethnicity, and average years of
teaching experience.11 Moreover, 933 educators responded to the open-ended question that
inquired about how they made their practice culturally responsive in remote learning and the
shifts they made during the pandemic.

Black Families
and Communities
Multigenerational
African American
Families Learning
Circle
(July 2020)

Community-based
org & 7 Families
with Black sons in
SPS

Somali Family
Focus Groups &
Interviews
(July-August 2020)

45 Families

State of Black
Student Genius
Community
Meeting

Educators

PGES Survey
(June 2020)

(July 2020)

~65 Community
Members

Culturally
Responsive
Leadership Cadre
Survey
(July 2020)

933 Certificated
Staff

40 Teachers &
Instructional
Assistants

Figure 1: Data Sources and Respondents
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SUMMARY OF KEY FINDINGS
Overall, the abrupt shift to remote learning was extremely challenging for Black families in SPS. The
difficulties heightened the ongoing racial inequities families already experienced with the school
system and necessitated increased home supports. By fall, most white students and families
reported that they felt better about remote learning, but Black students and families across grade
levels who responded to the district survey indicated that their overall experiences with remote
learning had not improved.10 Many educators also felt unprepared to make the sudden transition
to remote instruction –- survey results from May indicated that less than 42% of educators felt they
understood how to effectively deliver remote instruction that advanced student learning. 9 As
schools reopen, the insights and learning of families, communities and educators during this time
offer ways forward that refuse a return to an inequitable “normal.” We first highlight findings
specific to families and communities, followed by shared findings amongst families, communities,
and educators (see Figure 1 above for data sources), then findings specific to educators (see Figure
2). We then describe how the collected data informed ongoing district efforts. Finally, we
recommend next steps based on findings from the efforts outlined in this report.

Figure 2: Findings for Black Families & Community as well as Educators
*Please note themes are numbered in the order they are described, not in order of priority.
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The report concludes with a set of detailed recommendations on pages 17-18:
• Prioritize and invest resources that address the specific concerns, insights, and expertise
of Black families and communities, with a particular focus on student safety and
wellbeing.
• Innovate with community-specific data collection methods and data use to advance
racial equity across the district.
• Resource and build from home and community learning to address Black student
interests/needs and foster more culturally responsive instruction.
• Build alignment and collaboration across initiatives and departments to share BIPOC
student and family experiential data.
• Leverage BIPOC district and community expertise to inform district-level decisionmaking.
DETAILED FINDINGS
FINDINGS SPECIFIC TO BLACK FAMILIES AND BLACK COMMUNITY LEADERS
1. Black families and community leaders shared deep frustration with ongoing racial
inequities in schools that were heightened by remote learning during the pandemic.
African American families reported that navigating working full-time while managing the
unique needs of their children was extremely challenging. One family shared that they
struggled to secure devices for their children and had to seek support from their child’s
principal directly. Some Somali families reported struggling to meet basic needs (e.g., rent,
groceries) and did not have adequate space or access to high-quality devices and supplies
such as desks and chairs for remote instruction. One Somali single mom shared: “[I] have to
choose to put food on the table or be a teacher at home with my kids.” 61% of Black or African
American families who responded to the SPS remote learning survey in the spring reported
concerns about their children’s learning.
African American families shared that they experienced longstanding and ongoing
racialized tension with educators in their schools, and this was exacerbated by the dual
pandemics (of COVID-19 and racism), compounding their frustrations with the school system.
Black families were constantly dealing with low expectations and racialized assumptions about
their sons and other children. Families expressed ongoing frustration with teachers and
administrators when advocating for their child’s needs. One grandmother shared:
They [educators] don't want to learn what's going on with the child. My grandson had
experienced several losses in his life ... and I would let them know this. But in the back of
their mind, “Oh, this child has a behavior issue…” And I just think we need to be more
educated on our kids of color.
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Somali families reported that their children were safer at home and happier because they did
not have to experience the day-to-day racial trauma in schools. One family shared, “My babies
are laughing and smiling.” Another Somali family shared,
I feel my child is safer at home. A lot of the stress and weight came off my shoulders.
Now I know my son is safe at home. He was in the office everyday. Now he is at home,
safe.

Another family also shared that prior to the pandemic, the school called them often to report
negative incidents of their child, and it was stressful. They were worried about how their child
was being treated by school staff. Now they are more relaxed.
One family shared feeling exhausted by advocating for their son as well as the anger and
trauma they experienced from educators who held low expectations of him. At the State of the
Black Student Genius event, one Black parent and community leader expressed concerns
between the Black community and the school district: “we talked about the gap in connecting
with the [Black] community. COVID opened up the lid to the real true inequities.” Community
members expressed that the district was not responding to the Black communities’ needs and
that a covenant needed to be established between the community and SPS.
2. Black families and Black community leaders expressed complex concerns about
safety as they consider schools reopening.
Although African American families expressed that they would like their children to return to
school, they also acknowledged the disproportionate impact of COVID-19 on Black
communities. One family shared that the pandemic has “laid bare” the racial disparities across
Black and brown communities, specifically in healthcare and unemployment, thus when
considering the safety of their children returning to school, they must also navigate these
additional layers of complexities. Black community leaders also expressed discomfort with
students returning to school because of the pandemic’s disproportionate economic and health
impacts on the Black community. When families were asked about their comfort level in
sending their children back to school, a majority of Somali families shared that they were
uncomfortable. One Somali mother reported mistrust of the schools, “my child was not safe
before.” She shared that she did not trust that the professionals at the school would take care
of her child, especially with COVID-19. One African American family shared:
When I first started to hear about COVID back in December, January, understanding
that it was only a matter of time before it hit our shores, I knew that our community
was going to be impacted based on the fact that when these kinds of things happen, we
are the community that is the most impacted. And so all of this gives me pause and
concern about sending ... my child, and our children into these schools.
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COVID-19 has exacerbated racial inequities for communities of color, particularly the Black
community. Black families and community leaders expressed many concerns about their
children’s safety given the disproportionate health impacts on their communities. In the wake
of George Floyd’s killing, they were also worried about their children’s safety amidst racism and
(in the case of the Somali community) immigration issues and Islamophobia.
3. Black families and community leaders called for SPS to share resources and partner
with the Black community to provide culturally responsive outreach and learning
for Black children and families.
The State of the Black Student Genius event in July 2020 called out the brilliance and genius of
Black children, and the need for the district to share resources and partner with the community
in this moment of crisis. At this event, students, families, and community partners shared
stories of their experiences of COVID-19 and spoke to the needs of the Black community. They
discussed how district efforts to educate Black children have been inadequate and argued that
centering the brilliance and genius of Black children requires leadership and support from
the community. They asked for funds to be reallocated to already formed Black educational
institutes. One community member remarked, “parents were teaching the kids but all the
resources were still going to the schools.” They shared that the community already has resources
and expertise available, e.g. a mental health center, a mentoring and counselor training center,
Africa Town, African studies curriculum, and church facilities that would benefit from these
funds to provide culturally responsive outreach and learning to Black children and families.
Community leaders also discussed the need for the district to reach African American seniors
who were to graduate that spring and expressed concerns over the district’s inability to reach
and locate a large number of them across the system. They called for the district to share
resources with them to enable them to do outreach and support. Another specific issue from
this community context was a question about plans for investing resources to return to inperson instruction rather than investing in improving remote instruction.
4. Despite the challenges, African American families fostered home learning driven by
their children’s interests.
Though spring remote instruction was enormously challenging for many, Black families
intentionally provided learning experiences that were challenging and driven by their children’s
interests.
African American families shared that they had been compensating for lack of school support
long before remote schooling. Some African American families reported that prior to the
pandemic, they were already providing instruction at home for their Black boys because the
school system was not adequately supporting them. This lack of support was heightened
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during the pandemic. According to the May SPS Remote Learning survey, Black or African
American families spent significantly more time attending to their children’s learning activities
when compared to white families during remote learning – 50% of Black or African American
families reported spending most or all of the day supporting their student’s learning while 36%
of white family respondents reported doing the same. One African American family with a son
in the fifth grade shared:
The experience was frustrating definitely with myself and my husband being home and
having full time jobs...In a lot of ways...we were already doing...homeschooling, because
for a long time [my son] wasn't getting what he needed from Seattle Public Schools. He
wasn't being challenged. He just wasn't getting what he needed. And so we took it upon
ourselves as his parents to make sure that we picked up workbooks, and we did all these
different kinds of things to really enrich his learning because he wasn't getting that in
the classroom.

During the spring, families built upon what they were already doing at home to foster and
expand teaching and learning experiences for their children. In particular, they supported their
children in learning driven by their child’s unique interests and strengths:
We had some science kits donated to us. And they're like, hands on where you build
things and he's loving that, so I'm kind of just explor[ing] new things with him. We
always did little homeschooling things, but they were based off of books that you buy
and not so much as ...experience things, so now we want him to have more of an
experience, and [have] him tell us the things that he's enjoying and build a curriculum
based around that.

Families also intentionally fostered learning outside of school academics. One African
American mother said her boy was enjoying hands-on work experience joining his father at
work. Some families also engaged their sons in learning about activism and organizing,
participating in rallies and marches, cooking, and starting book groups. For instance, a parent
shared that her son had had the opportunity to join his family in intergenerational protests:
I will say that [my son] has definitely been learning more about activism and
organizing, since the murder of George Floyd and Breonna Taylor. He's actually been
involved in some of the rallies and marches. And so, and he actually comes . . . from a
family of activists.

Somali families shared that remote learning has given them the opportunity to spend more
time with their children. They reported getting to know their children better. They engaged in
activities together, such as cooking. Their home was a dual language learning environment –
their children were speaking their language at home more, and the parents were learning
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English from their children. Somali families reported that their children were also learning the
Koran online. These opportunities helped bring them closer together.
SHARED FINDINGS ACROSS BLACK FAMILIES & COMMUNITIES AS WELL AS EDUCATORS
5. Black families, Black community leaders & educators prioritized student well-being
in learning.
African American families, community leaders, Somali families and educators emphasized the
need to attend to their students’ “whole well-rounded” learning. They expressed concern
over their children’s mental/psychological well-being during this difficult time and indicated
the need to include social emotional support as part of the school’s teaching and learning
curriculum. Somali families shared that a majority of them escaped from war, and the
pandemic has been “déjà vu” for them. Although Somali families are very resilient, the
pandemic has “hit home” in a “survival way.” The SPS Remote Learning survey showed that
74% of Black or African American families who responded expressed concern about the social
emotional health of their children; 12% of those families reported that they were “extremely
concerned” -- much higher than the overall average of 6% and 5% for white respondents. One
African American family indicated:
[W]e need some psychotherapy for our children. That needs to be a part of
[the] curriculum...we need something. I don't know what it is, but it needs to happen
because my prayers, and my lectures, and my moments with my child, I don't feel that
it's enough.

Educators from the culturally responsive leadership cadre expressed that academic learning
would be challenging if students’ social emotional needs are not met. Black families are also
prioritizing the continued development of their child’s “soft skills,” such as caring for others
and taking responsibility for their community. Black community leaders also expressed the
need to address the mental well-being of students. One member expressed the need for more
school counselors in the nation and that there are already resources, e.g. a mental health
center and other resources in the community that provide training and support to counselors.
Another member started a mental health center as a means towards addressing the school-toprison pipeline.
6. Families and educators expressed concern about the district’s ability to meet the
needs of specialized populations.
Somali families, African American families, and educators from both surveys were concerned
about the district’s ability to meet the needs of students with disabilities or other specialized
needs, given a standardized curriculum and the “rigidity” of approaches they experienced. One
African American family shared, “I have a child with special needs. There’s nowhere on the IEP
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that deals or discusses about COVID learning, adapting, nothing.” A Somali family shared, “My
child will not be participating online at all. She requires full one-on-one support.”
Somali families reported feeling disconnected from schools during remote learning.
Instructional assistants (IAs) were important points of connections in schools for them prior to
COVID-19, but Somali families did not know how to access them during remote learning. Some
families also reported missing schools as places of connection, specifically the South Shore
parent room, where they had coffee chats and Somali tea.
The challenges of language access for Somali families worsened during remote learning.
Families were reliant on their children to relay messages to them as educators oftentimes
preferred to communicate with their children and not to them. Most families reported that they
did not have relationships with teachers prior to COVID-19 and that continued during the
pandemic. One family reported not hearing from the child’s teacher at all during remote
learning in the spring. However, Somali families also recognized that teachers were
overwhelmed and were appreciative of their efforts. Out of the 45 Somali families, the 15 who
were connected with their children’s teachers prior to the pandemic felt that those connections
had continued during remote learning; 3-4 of the 19 schools stood out for their priority on
relationships with families.
Some Somali families also felt that the academic rigor was too low for their children even
prior to the pandemic, and they were concerned about the school’s ability to meet their
children’s academic needs during remote learning. They asked for assessment of their
children’s’ academic levels and for instruction to be provided at that level. They also requested
translation of materials, culturally appropriate family support specialists/social workers,
bilingual instructional assistants, and more frequent communication from teachers and school
administrators.
7. Black families and educators were frustrated by technical issues and disorganization
within the system.
Somali families, African American families, and educators from both surveys reported confusion
and frustration with the system—particularly issues related to technology and the myriad of
online platforms they had to navigate. One Somali family shared:
I never have utilized a computer. I don’t know what my kids are doing online. I’m really
blindfolded. I don’t have any training. I feel like my kids were already behind when it
comes to education, and now I’m afraid for their future.

Somali families specifically requested a parent orientation on how to navigate the various
online platforms, access to high quality devices, internet connection, and supplies such as
textbooks.
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FINDINGS SPECIFIC TO EDUCATORS
While educators reported unprecedented challenges with the sudden shift to remote learning
as well, they nevertheless worked to adapt their teaching to become culturally responsive and
justice-focused in this new context. The findings below describe practices educators undertook
during the spring, while others were desired practices that were in process or had yet to be
implemented.
8. Educators emphasized the need to partner with families in remote teaching.
“We need to honor families as their first teacher.” Educator responses from the culturally
responsive leadership cadre and the Professional Growth and Evaluation Support (PGES) survey
indicated that building partnerships and understanding the unique needs of families are
integral to providing instruction during this time. Respondents from the culturally responsive
leadership cadre indicated working with parents is the first step to engaging with students.
Educators must first ask families what they need and the best ways to support them. They
indicated that educators need to be flexible and responsive to each family’s situation. Some
educators were accommodating with how and when their lessons were provided. Some
ensured families had access to them. One educator shared: “I needed to work with each
student’s family on what was best for them and what they needed for their child to learn. I started
one family at a time by calling them to ask what they needed.” They indicated that personal
contact is essential to building trust and partnership, and ongoing, consistent communication
through texting or calling were more effective than emails.
9. Educators prioritized positive student-adult relationships.
“I think students need to hear and see that we care for them first as human beings.” Some
educators from the culturally responsive leadership cadre were intentional in fostering positive
relationships with students and emphasized the need to be understanding and flexible. They
reached out to students through multiple modes – texts, phone calls, and messaging apps – to
better understand their needs. Additionally, some educators from the culturally responsive
leadership cadre reported one-on-one time was effective for relationship building and
engagement with students.
Having one on one conversations with students of color and having a chance to validate
them specifically for their work has been a positive experience.

They met with their students individually during office hours while others contacted some of
their students daily, particularly students with special needs.
10. Educators sought to enact student-centered and culturally responsive teaching.
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Educator responses from both surveys indicated that some ensured that content was relevant
and current by connecting instruction to COVID-19, systemic racism and antiracist action.
Moreover, some educators from the culturally responsive leadership cadre expressed that
students should have a voice in deciding what remote instruction looks like for them. They
tailored instruction to students’ learning needs, interests, and used multiple pathways to
deliver instruction. “I have based lessons on current events, incorporating a racial justice lens and
the students who have engaged have appreciated it.” Educator responses to the PGES survey
indicated that they used data and analytics to capture the voice and engagement of students
and families, including interviews, conversations, surveys and analytic tools of the online
platforms to inform practices.
Over the course of the 2019-2020 school year, educator responses to the PGES close-ended
survey items of culturally responsive teaching indicated that relative to their perspectives on
culturally responsive teaching, some practices were enacted to a greater extent than others
(see Appendix D for bar chart). They included: facilitating collaboration and teamwork between
students; acknowledging the value when students bring their cultural skills and experiences to
the classroom; and critically assessing how race may shape their interpretations of student
misbehaviors. In contrast, teachers reported a lesser extent of the following practices: regularly
asking students for feedback on the effectiveness of their instruction, collaborating with
parents and families to inform their instruction, and analyzing disaggregated student data to
inform their instruction. Compared to white teachers, teachers of color reported a greater
extent of asking students for feedback, using students’ cultural backgrounds and experiences
to explain concepts and content, facilitating discussions of racial and social equity issues in
classrooms, developing classroom routines and rituals in collaboration with students, and
disaggregating student data to inform instruction.”
11. Educators emphasized collaboration with colleagues to engage students and
families furthest from educational justice.
Educator responses from the PGES survey indicated that some worked closely with their
colleagues, including instructional assistants, administrators, counselors and school
interventionists to support students and families. Some educators reported collaborating
closely with English language learner (ELL) instructional assistants to connect with ELL students.
Educators also reported partnering with special education and ELL teachers to modify or
supplement instruction for struggling students.

HOW THE DATA INFORMED PLANNING
Results of the data collected from Black Families and educators were shared with the district’s
Remote Learning Playbook Steering Committee, a group charged with developing a district
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plan for remote learning during the 2020-2021 school year. The Committee reviewed and used
the data to inform the plan and recommended practices in the Playbook. In this way, the
collection and use of data was intended to be immediately actionable for developing district
systems and practices to improve racial equity under the COVID-19 closure. The SPS Research
and Evaluation Department, which participates actively in the UW-SPS-SEA Racial Equity RPP,
has also initiated efforts to support more culturally responsive data collection methods with
BIPOC families and communities and recently produced a research brief with recommendations
for improving future family climate surveys based on several case studies.12
Researchers have worked closely with district decision makers and program managers about
the implications of the culturally responsive teaching (CRT) findings on district strategies.
Because of the trust built in this RPP, researchers have been invited to key decision-making
meetings at the district, such as culturally responsive teacher workforce workgroup meetings,
PGES committee meetings, and other internal strategic planning meetings for human resources
management initiatives. Moreover, the survey instrument developed on CRT practices will be
further refined. We will continue data collection in the spring of 2021 to examine longitudinally
the change of instructional practices before, during and after pandemic.

LIMITATIONS AND FUTURE DIRECTIONS
Our findings illuminate a subset of Black family and community priorities and experiences as
well as educator practices during the pandemic, suggesting approaches to better meet the
needs of youth and families disproportionately harmed by the system. These inquiries were
early attempts to center racial equity in data collection to inform deliberations on providing
remote instruction, and the RPP recognizes that these inquiries were limited in scope and
sample. While the data cannot be generalized to all Black families or all educators, this was an
opportunity to understand the experiences of SPS families and educators within their specific
contexts and to offer a way forward as SPS deliberates its next steps. As SPS works to embed
racial equity across the system, these efforts suggest further inquiry into anti-racist and
culturally responsive partnerships with families, communities and educators.
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RECOMMENDATIONS
1. Prioritize and invest resources to address the specific concerns, insights and
expertise of Black families and communities (with particular attention to those
marginalized in multiple ways, such as students with disabilities). Student safety and
wellbeing should be foremost. District and community leaders should partner to ensure
Black (and other BIPOC) students and families can meaningfully influence decisions
about reopening schools and post-pandemic learning prior to plans being finalized.
Decision-making processes should be transparent to show how data and input from
BIPOC families will be used, how resources are allocated, and how decisions are
accountable to communities.
2. Innovate with community-specific data collection methods and data use to
advance racial equity across the district. Because conventional methods of data
collection systematically marginalize many BIPOC students and families, the efforts in
this report highlight alternative methods that specifically aim to understand the
priorities and experiences of those farthest from educational justice: learning circles in
partnership with Black and BIPOC-led community-based organizations (with multiple
collective engagements for accountability); tapping pre-existing community-specific
communication networks in home languages (like WhatsApp networks); partnering with
and following the lead of trusted Black parent and community leaders; community
spaces that systems leaders are invited to but do not shape or own; and equity-focused
questions and analyses of surveys (such as staff surveys about culturally responsive
practices disaggregated by educator race). The use of such data is crucial; collecting data
from Black families but not using it exacerbates racial inequities and mistrust. The
district should also invest time and resources into developing critical racial data
literacies13 to enable administrators and educators to meaningfully use data in racial
justice-focused decision-making and ongoing follow-up with families and communities.
3. As schools reopen and teachers assess learning, resource and build from home and
community learning to address Black student interests and needs through more
culturally responsive instruction. Instead of assessing “learning loss,” assess “learning
found.” Whether remote or in-person, cultural responsiveness in teaching should begin
with relationships and learning from students and families impacted by educational
injustice about what they are already doing at home and in their communities. For
instance, teachers might build from family activism during the uprising for Black lives,
pandemic life, cooking activities, family outdoor walks, or other child interests to
motivate and differentiate learning activities. Support educators and administrators in
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undertaking culturally responsive inquiry as a routine professional practice, while being
mindful of the extra burden and labor that educators may place on families.
4. Build alignment and collaboration across initiatives and departments to share
BIPOC student and family experiential data. During such extraordinary uncertainty,
building collaboration and alignment across district initiatives has become increasingly
consequential for students, families and schools. For example, to build teachers’ capacity
to engage families and provide culturally responsive online teaching, DREA’s racial
equity teams could align with HR’s training for teachers, teacher leaders, and principals,
as well as with schoolwide continuous improvement, Executive Director supports for
principals, family and community outreach, and efforts in the African American Male
Achievement Initiative. Coordination of data collection efforts on educator practice and
family engagement across the district would enable different departments to leverage
data collected from individual departments to inform relevant initiatives (without
overtaxing particular families and communities with requests for data that they never
see impact the system).
5. Leverage BIPOC district and community expertise to inform district-level decisionmaking. District commitments to those impacted by educational injustices can only be
fulfilled with the insights and expertise of students, families and communities
themselves. As the workforce of the district diversifies to better reflect the racial and
cultural demographics of students and families, BIPOC educators and administrators can
help broker important community relationships and understandings. If hiring from
outside the district or local community, draw on community-led decision-making bodies
to vet external consultants or third-party service providers for expertise in BIPOC
community relations, anti-racist school management and instructional practices, and
cultural responsiveness, particularly for data or services used in district decision-making.
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Appendix A: Seattle Public Schools May 2020 Remote Learning Survey Respondents

DRAFT

Demographics of family/ caregiver survey responses versus actual
demographics in the district
Family/ caregiver % responses by school FRL (n=15,542)

Family/ caregiver % responses by grade level
(n=15,542)
60%

38%
27%

0-10%

22%

17%

22% 23%

23%
7% 9%

10-20% 20-40% 40-60%

9%

20% 22%

47%

White

Multiple

13%

Asian

27%
1%

> 60% Unknown

66%

8%

18%

% actual in district

1%

Family/ caregiver % responses by ethnicity (n=15,542)

12% 13%

% of responses

51%

6%
Other

PK-5

6-8

9-12

Other

Survey respondents are disproportionately white, from low FRL
schools, and from elementary schools. Black and Hispanic/ Latino
families, high FRL schools, and high schools are under-represented.
Throughout the report, all data is presented disaggregated for all
subgroups.

14%
4%
Black/ AA

4%

13%
0% 0%

Hispanic/ Latino NH or OPI

0% 0%
AI

Notes: 1) FRL rates were determined based on the FRL rates of the school associated with each family/ caregiver’s reported school. 2) 96 educator responses and 149 family responses selected "other" for school
so they are not mapped to an FRL category or grade band. 3) families with >1 student in the district were asked to respond on behalf of one child or submit multiple surveys
Attuned Education Partners © 2020
5
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Seattle Public Schools December 2020 Pulse Remote Learning Survey Respondents

Participation – Family Survey
Student Group
All Students

Num ber of
Responses

Num ber
Contacted

Response
Rate

17,231

50,457

34%

Asian

1,677

6,252

27%

Black

952

6,805

14%

1,485

6,151

24%

2,383

6,439

37%

41

203

20%

29

191

15%

10,661

24,329

44%

3,049

16,069

19%

490

3,442

14%

2,518

8,020

31%

1,541

8,301

19%

Hispanic

Race/
Ethnicity Multiracial
Native American
Pacific Islander
White
Students of Color FFEJ
Other Key African-American Male Students
Groups Students Receiving SPED Services
Home Language Other Than English

This table shows the proportion of students for whom at least one parent or guardian
responded to the family survey. Each parent or guardian was sent one email with a
survey link for each school at which they had one or more students enrolled.

RESEARCH &
EVALUATION

Overall, 34% of students enrolled had at least one parent or guardian respond to the survey.
Response rates however were significantly lower for parents or guardians of students of color
furthest from educational justice (Black/African American, Hispanic/LatinX, Native American,
and Pacific Islander) and students from non-English speaking families. The disproportionality
between responses received and surveys sent is also displayed, showing the
overrepresentation of white family responses and underrepresentation for families of color.
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Appendix B: Culturally-Specific Family Learning Circles Partnering for Racial
Equity (PRE) Research Protocol
Learning Circles are similar to focus groups in broad structure but they differ in that they:
• position educators and researchers as learners who gain knowledge, insights, and understandings from
families;
• encourage families to engage collectively as a circle with each other to share their stories and experiences
and surface possible solutions together;
• rely on the expertise and relational networks of community leaders to cultivate a culturally-specific
community-centered space that intentionally avoids school-centric, white-dominant agendas, framings,
and expectations.
Learning Circles also position hosts as answerable to the families who share their experiences:
• Systems actors have a responsibility to honor the voices of those in the circle by checking interpretations,
sharing & using their data responsibly to improve systems, and being accountable to families for those
efforts.
• Hosts explicitly describe how they will take up action based on what they learned, report back on their
actions & changes, and provide opportunities for future participation.
• Learning circles are not participatory design circles; formal decision-makers typically interpret and
determine data use, and families are not part of decision-making.
Planning
1. Write out the purpose of the focus group, proposed structure/logistics, the rationale for the particular
community you seek to learn from and what you will do with the data and learning (note: listening is not
sufficient).
1. Plan to hold at least two sessions. The second session is for accountability purposes so that
families have an opportunity to hear about what was done with the data, offer new insights or
feedback and explore future participation.
2. Plan to pay both the CBO and families stipends for their participation.
2. Draft initial questions
1. Script the opening and introductions to enable families to begin by sharing the brilliance of their
children
2. Draft few, open-ended questions that begin with family priorities and experiences - do not solely
ask questions about “needs” -- also ask what they are already doing and what they already have.
3. Invite families to be frank about their experiences and explicitly recognize that racism &
oppression exist in schools (avoiding asking about race/racism signals it is not ok to talk about it)
3. Partner with Community-Based Organizations (CBOs)
1. Identify CBOs that have existing relationships with particular groups of parents and families.
2. Discuss with CBO leader(s) the purpose and proposed structure.
3. Send proposed questions for feedback & improvement.
4. The CBO leader(s) invite(s) the families and determines scheduling & recording options so it
works best for the families (e.g., some will not want to be video recorded, others may not want to
be electronically recorded at all).
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The CBO leader(s) determine(s) whether families should be encouraged to include their children
or other adults in the session. They can also determine whether to send informed consent forms
and a summary document ahead to participants.

During the Learning Circle
A.
The CBO leader(s) welcome(s) everyone and facilitates the entire discussion.
B.
Opening & Introductions:
1. Each person helping to host (SPS leader, CBO leader(s), university researcher) introduces
themselves, with the institutional representatives, in particular, owning shortcomings of prior
engagement or data collection efforts.
1. For example, in the FOCS learning circle, the SPS leader acknowledged that the district
has not done well in listening and learning, especially from Black families. He named his
role as rebuilding and restoring trust and situated the learning circle as one small effort
towards that end. He also acknowledged that his words alone were insufficient; the
district would have to prove those commitments through its subsequent actions.
2. CBO leader(s) shares purpose of Learning Circles & how the data will be used, leaves space for
any questions from families
3. Informed Consent & Recording: Turn on recording after each family member consents to being
recorded (audio and/or video).
4. Beyond research considerations, the CBO leader(s) asks that families maintain confidentiality of
the group to hold space for each other collectively.
C. CBO leader(s) asks questions as they see fit & invites families into conversation (with FOCS, the leader also
puts the questions in the chat for people to be able to read).
--> This is NOT a time for educators or researchers to respond
D. Adhere to the timeline and ask for permission to extend the session if it goes over (as CBO leader(s)
determines).
E. End by thanking participants, reiterating followup to expect, and explicitly addressing the
importance of what families shared.
Follow-up after the Circle
A.
Clean the transcript to ensure it accurately captures what people said
B.
Engage multiple people in analyzing and making sense of the data, including community leaders, if
possible
C.
Send a summary to the CBO leader(s) and families drawing directly from their words. Seek feedback to
ensure that families feel that they are being accurately represented.
D.
Follow through on using the data to inform deliberations/decisions
E.
Get feedback from CBO leader(s) about the first circle and plan for the next session
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Learning Circle Questions
Brief INTRO:
•

•

•

Welcome & purpose of conversation & overview of logistics:
o These circles are part of a broader effort by district – in partnership w/CBOs, UW,
union – to improve how we listen to and are influenced by voices & priorities of
Black families;
o Very brief intro of those facilitating/supporting;
o You are the experts on the well-being of your families and communities –
gratitude for your time, experiences and expertise;
o This is the first of 2 conversations – we hope you will be frank. Second
conversation is part of how we want to be accountable for what you share with us
today – we will share how your insights and priorities shaped the conversation
and plans.
Obtain informed consent – ask for verbal consent, we will follow up with signed
paperwork via mail when we send stipends. We will only audio record, all names will be
kept confidential. Ask them to maintain confidentiality within the group as well.
Intros of families (for e.g., names, ages of kids, school(s)/time in district, share 1 amazing
thing about their child/children).

1: Reopening & Digital Learning
a.
How did you experience the remote learning with SPS this spring?
b.
Outside the learning your child(ren) were doing for school, how else has your family
been learning in the last few months? [[Examples if wanted: Learning to cook, talking about
BLM or organizing, neighborhood walks, sharing stories, learning to care for siblings/elders,
etc.]]
c.
What are your priorities for your child’s learning this coming year?
d.
The district is planning on two different scenarios for reopening in the fall:

• 100%

online option
• Hybrid model, part-time in-person instruction and part-time remote learning
1. Which of these options are you leaning towards? 100% online or Hybrid (part time in
person and part time remote)
2. Do you feel like it is safe for your student(s) to return to school physically Fall 2020?
[Yes or No]
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3. Given the current circumstances, what would a good school experience look like for
your child(ren)? What other options or solutions would work for your family?
2: Experiences with schooling as Black families
Thinking back to what schooling was like for you/your family earlier in the year BEFORE the
pandemic (and past academic years):
• What challenges/issues did you experience, especially as families of Black boys in
SPS?
• What was going well for your family (that you liked about how school was
going)?
• Is there a particular moment or experience that stands out for you? If you could
change that, what would have happened differently?
Closing
•
•

Is there anything we didn’t get to talk about that you want to say?
Thank you for talking with us – info about 2 session, follow-up, etc.
nd
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Families of Color Seattle (FOCS) African American Family Focus Group Summary
July 15, 2020
Conducted in partnership with FOCS, SPS, & UW
Partnership for Racial Equity (PRE)
(7 parents/grandparents with ED of FOCS (also a Black SPS parent))

1. Multigenerational African American families were already fostering their children’s teaching
and learning to compensate for the lack of support they received at school; they expanded
those efforts during COVID and the BLM racial reckonings.
Some African American families expressed that they were already doing work at home to foster learning
for their Black boys (and other children) because the system was not supporting them adequately prior
to COVID. The remote learning in the spring exacerbated those challenges and for some, “it kind of was
like being online - we had to. . . do it [the struggles] all over again.”
“We were already doing, if you will, homeschooling, because for a long time [my son] wasn't
getting what he needed from Seattle Public Schools. He wasn't being challenged...He just wasn't
getting what he needed. And so we took it upon ourselves as his parents to make sure that we
picked up workbooks, and we did all these different kinds of things to really enrich his learning
because he wasn't getting that in the classroom. So in some ways we had already had experience
with sort of doing that at home but it was weird; it was frustrating. (Lines 258, 265)
“And his needs [are] not going to be met, but I'm with the other parent that we have always been
doing extra for him to make his progress a lot better. But what does this look like for the fall? What
does it look like for parents that don't know how to do this type of work…? My grandson's going
into high school and you know, this is - this is a lot, you know, so the frustration part is that all the
teachers are not on the same page.” (Line 296)
During this time, families built on what they already did at home and expanded ongoing learning
experiences for their children.
“I will say that [my son] has definitely been learning more about activism and organizing, since the
murder of George Floyd and Brianna Taylor. He's actually been involved in some of the rallies and
marches. And so, and he actually comes, you know, he comes from a family of activists.”(Line 322)
“We have been very active with Black Lives Matter and our community.” (Line 334)
My son has been doing like a book group with his dad so far, they've read Animal Farm together
and they also read the autobiography of Frederick Douglass as well, and they're also learning
French together through Babel. (Line 338)
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And he's also learning how to play the keyboard, so he got a keyboard from one of his aunties for
his birthday last year, so we've been using an app for him to learn how to to play music on that.
And he's been helping out with cooking as well. (Line 342)
There is a curriculum through Seattle opera that my kids have kind of, it’s an education curriculum
tapped into for music. . . (Line 357)
Racial, the racial talks, even with my six year old have begun because of, you know, just having to
share with my children what's going on in the world, why we need to be precautious, why all of
these things and so the Sesame Street Covid they were having those. They had one for Covid, and
then they had one, a town hall for like racial tension, I think, you know, all of these things are are
helping because we are in the house, and there's just a lot to do, and so much to do so yeah, that's
our spiel. (Line 360)
2.
Families facilitated child-directed learning at home driven by their unique interests and
strengths; they particularly expressed concern about the district’s ability to meet their children’s
needs.
.
“She's like scientists walking around the halls looking to see what can I build from that like, just
the, you know, some wanting them to really hone those skills and needing to, or driving
themselves to do these different things, so being creative. (Line 406)
“Now we want him to have more of an experience, and him tell us the things that he's enjoying
and build a curriculum based around that. (Line 392)”
“But for them having that, like -- you must explain this thing in this one particular way -- was
really hard. And so I think in these covid times, it would be great if teachers could acknowledge the
difference in learning approaches. So instead of here's the goal; here's the end goal. But you can
do that in many different ways. So, my son does not love writing papers. Yes, he's going to do it.
But if he could get to the same goal by doing an intro video which he loves. He's been learning
how to make video, do different things like different formats. I think being mindful of different
ways of learning, different approaches to learning that inspires creativity and encourages
individuality, then that feeds into, because it was a lot of stress of like, you have to do this project
this way. He’s like, I want to do it a different way. So I think that would really help with that mental
health piece of it all is if the teachers can recognize a variety of learning modes and approaches to
get to the same [goal].” (Lines 505-509)
Families were particularly concerned about the district’s ability to meet the needs of students with
disabilities or other specialized needs, given a standardized curriculum and the “rigidity” of approaches
they experienced this past spring:
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“But my main concern was, how is the curriculum going to be adaptable to those children with
special needs IEPs those who are highly capable, those who are advanced learners, because the
general program that they had was just the kids sit in front of a computer for one hour in general
setting.” Line 276
“I have a child with special needs. There's nowhere on the IEP that deals or discusses about Covid
learning, adapting, nothing.” Line 244
“But I have some questions and it's like the IEP team, they're on vacation, and I really feel that the
school district needs to figure out a way to make it all work at all times.” Line 254
One of the things that I would like to see is for the parents who have children on IEPs, or who have
a specialty programs, if they could incorporate that in their home care if we're not integrating back
into the school. Because I think that's a lot of the concern that we have is that a good school to
parents would be that that child would not lack those services, just because they're not in the
school program And I mean that for those who are special needs, highly capable advanced
because in all the in between, I just want to make sure that the children are not lacking because of
remote learning or not lacking because of the social circumstances that are going on around us
and that they're not missing out on their educational needs because of it. That would be a good
school experience and that they also can get some kind of interaction like some virtual field trips
seeing things that is not just their home and their teacher. (Lines 476-479)
3. Beyond the technical, communication, and organizational challenges, families had
experiences of remote learning that varied by teachers, school, and child; all shared
longstanding and ongoing racialized tensions with schools.
•

Differing experiences of remote learning related to different teacher practices, adult presence,
and children’s ages:
“One of his teachers was amazing. She was a Spanish teacher. She had a set time every day and I
was able to sit in and watch them do the Spanish. She had three different time. She had like 11 to
12 or she had 1 to 2, and she had from 6 to 7 so then that way parents can be a part of it if they
want to, but the other teachers didn't do that.” (High School Family, Line 300)
“[O]ne thing that's frustrating to me is the online program focuses on the child being able to be
self disciplined to do the remote learning and that's expecting the parents to not be able to work to
be sure the children are sitting there in front of the computer doing that self discipline work.”
(Elementary School Family, Line 270)
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Families felt they were constantly dealing with ongoing racialized expectations and assumptions
of teachers and the system
“[Teachers should] not just [tell my child], ‘oh, you're good, you're good where you are.’ No, we're
pushing them to strive and so like I said, that expression has always stuck with me, the soft bigotry
of low expectations.” (Line 523)
“[My son] at least academically was not getting what he needed from Seattle Public Schools and
there were a lot of very traumatic frustrating conversations with school administrators and
principals and teachers around this and the soft bigotry of low expectations. Even though you
know he's testing off the hook, and he's doing this, and he's doing that, you're still, you know,
telling us that our kid is not capable of doing this work.” (Line 536)
“I'm tired of teachers looking at our brown kids, kids of color when they are expressing themself,
that they have a behavior issue. And so I had met with the teachers, the principal and says, ‘Listen,
my child does not have a behavior issue.’ Maybe the teacher needs the educator stuff and how to
deal with kids [who] have different needs. . . They don't want to learn what's going on with the
child. My grandson had experienced several losses in his life with his, you know, grandfather,
brother dying and all these things and ... he was experiencing some things, and I would let them
know this. But in the back of their mind, oh, this child has a behavior issue...And I just think we
need to be more educated on our kids of color.” (Lines 551-555)
“I noticed you know they have a Black Lives Matter training...I just think that, you know, for
children on the special education spectrum, it'd be nice if these teachers coming in to the school
district can already have these trainings. (Line 570)

4. Families in the focus group prioritize their children’s “whole well-rounded” learning,
including engaging them in reading, math, and music; tending to their children’s
mental/psychological wellbeing; and continuing to develop “soft skills,” such as caring for others
and taking responsibility for community.
“My priority is ensuring that my kids are on track and ahead of the game academically but I also
want to make sure, psych is my background, and so I want to make sure that they have those soft
skills, caring for others, sense of community, taking initiative. (Lines 404-406)
“[W]e need some psychotherapy for our children. That needs to be a part of curriculum...we need
something. I don't know what it is, but it needs to happen because my prayers, and my lectures,
and my moments with my child, I don't feel that it's enough. And I'm not going to sit here and say,
oh, I want to put it on the school district. No, I mean if the school district is really about learning
and knowing our children and wanting to enforce a whole well rounded being then, surely, we can
all agree, thank you.” (Lines 494-496)
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5.
African American families appreciated help with laptop access but felt frustrated by
internet and other online platform issues, communication, and lack of educator
consistency/organization.
Families acknowledged that the district is doing its best given challenging circumstances and offered
recommendations for improving communication and organization:
•

Ensure everyone has access to laptops and sufficient internet.
“[I am] a proud single mother of two children. . . So for me it was, it was just crazy as a full time
working parent and then having to remote work from home. And to be honest, we didn't have any
personal laptops or computers, and so being on the PTA I have a good relationship with my
children's principal and, it was one of those things where it was just ugly. I wasn't ashamed to cry
out for help. I wasn't ashamed to say, we need, do you have any computers locked in the janitor's
closet that we can have?” [Line 244]
“My husband has been at home and houseguests at the time all trying to use one internet, you
know, service provider.” (Line 275)

•

Reach out to families through phone or text, not emails.
“[W]hat I would like to propose and I don't know if the district is set up to do this or if they can find
someone to do this but I know that if they can reach out to parents through the, through the
phone and ask questions via text and have people answer that way, that may be a better way to
reach families is through text and not email.” (Line 589)

•

Ensure consistency and organization of teaching platforms, approaches, and scheduling within
and across schools.
“In middle school and all six teachers use six different methods, six different programs so we were
logging into six different things at different times and it was just like, okay could you all put it on
one calendar so that we look here, and initially I was getting frustrated with him because I'm like
you're just not looking. And then when I got on a mic. Oh yeah, I know I'm a grown person and I
still cannot find all of this stuff, so just the disorganization despite the kid.” (Line 285)
“I have a kid in middle school and then one in elementary and then there were issues where they
had meetings at the same time so needing the computer at the same time, you know. So just some
organizational pieces would have been helpful I think along the way.” (Line 288)
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Culturally Responsive Leadership Cadre Survey Questions
1. Please describe anything you are learning about culturally responsive teaching
practice and addressing racial equity issues in the context of digital/remote
learning and our current instructional environment. Include any descriptions of
things you are doing that seems effective.
2. Please describe anything you are learning about how to engage students of color
under the current conditions. What would you like leaders and educators across
our system to know or understand about racial equity issues and the implications
of engaging students of color in the context of digital/remote learning? Include
any descriptions of things you are doing that seems effective.
3. Please describe anything you are learning about how to engage families of color
under the current conditions. What would you like leaders and educators across
our system to know or understand about racial equity issues and the implications
of engaging families and communities of color in the context of digital/remote
learning? Include any descriptions of things you are doing that seems effective.
4. What are your key takeaways and recommendations that can inform the district's
plan and future vision for racially equitable and culturally responsive
digital/remote learning?
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Appendix D: 2019-2020 Professional Growth and Evaluation Support (PGES)
Survey
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2019-2020 PGES Survey Culturally Responsive Teaching Survey Responses Bar Chart

Culturally Responsive Teaching Practices

2019-2020 PGES Survey: Culturally Responsive Teaching
I acknowledge the value when students bring their cultural skills and
experiences to the classroom

96%
96%

I facilitate collaboration and teamwork between students

96%
95%
89%

I develop classroom routines and rituals in collaboration with my students

82%
72%

I analyze disaggregated student data to inform my instruction

65%

I critically assess how race may shape my interpretations of student
misbehavior

86%
88%
75%
73%

I facilitate discussions of racial and social equity issues in my classroom
I use knowledge about my students' cultural backgrounds and experiences to
explain concepts and content

86%
80%
61%
56%

I regularly ask students for feedback on the effectiveness of my instruction

64%
62%

I collaborate with parents and families to inform my instruction
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Percentage of Teachers who Selected Moderate/Great Extent in CRT Practices
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